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LEARNING HANDOUT 

DIFFERENT TYPES AND METHODS OF ASSESSMENT  

 

This handout will cover:  

1. Assessment Types 
2. Assessment Methods 
3. The assessment cycle 
4. Meeting the needs of individuals 
5. Use of Questions in Assessment 
6. The strengths and limitations of different assessment methods 

 

1. Assessment types 
 

Assessment types relate to the purpose of assessment i.e., the reason assessment is carried 

out.  

 

There are many types of different assessments used across a range of academic and vocational 

industries. however, the main types of assessment used in education and training, in particular 

the Level 7 in Clinical Aesthetics involve:  

 
• Initial  
• Diagnostic 
• Formative 
• Summative 
• Holistic  

Initial assessment can ascertain prior learning and current skills and knowledge. Formative 
assessment checks ongoing progress, usually by informal methods devised by the assessor. 
Summative assessment confirms achievement (or not) usually by formal methods devised by 
an awarding organisation.  
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▪ Initial Assessment:  This is typically at the beginning and often referred to as 

assessment for learning. As the word implies, it is carried out at the beginning of something, 
for example, course or a session. It’s also an opportunity to identify any aspects which might 
otherwise go unnoticed. The initial assessment can also involve assessment for entry onto a 
programme of learning. For example, does learners meet the entry requirement to study the 
programme of learning?  Does the learner have the resources to study?  This type of 
assessment it usually associated with some sort of standardised criteria set out by the 
training provider, awarding body and or regulatory body. 

 

▪ Diagnostic assessment can be carried out at any time to diagnose any gaps in learning, or 
any particular learning or learner needs. Typically takes place at the before and or beginning 
of a programme of learning to establish prior learning.  A good example of diagnostic 
assessment would be assessing the learner against the entry standards or criteria to access 
the programme and or for recognised prior learning to claim credits for achievement 
together with and exemption from repeating learning and other forms of assessment.  

 
▪ Formative assessment should take place continually and is usually carried out informally to 

check progress, identify any support requirements and inform further development. 
Assessing your learners on a formative basis will enable you to see if they are ready for a 
summative or final assessment. Formative assessment is usually informal, devised by 
yourself, and often called assessment for learning because it helps prepare learners for 
formal assessment.  

 
• Summative assessment usually occurs at the end of a session, programme, topic, unit or full 

qualification. It is a measure of achievement rather than progress. This type of assessment 
can often be quite stressful to learners and sometimes leads to a fail result, even though the 
learner is quite capable under other circumstances. Summative assessment is usually formal, 
devised by the awarding organisation that accredits the qualification, and is often called 
assessment of learning because it counts towards the achievement of something. The goal 
of summative assessment is to evaluate student learning at the end of an instructional unit 
by comparing it against some standard or benchmark. Summative assessments often 
have high stakes and are treated by the students as the priority over formative assessments. 
An over-reliance on summative assessment at the conclusion of study gives students a grade 
but provides very little feedback that will help them develop and improve going forward. 
Therefore, achieving a balance between formative and summative assessments 
is important. Formative assessments, provide a highly effective and risk-free environment in 
which students can learn and experiment. They also provide a useful lead-in to summative 
assessments, so long as feedback is provided.  
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FORMATIVE  V SUMMATIVE ASSESSMENT 

An assessment is not ‘formative’ or ‘summative’ due to its design, but because of its intent. 
It  identifies in-process teaching and learning modifications or final learning outcomes  
through scores/grades. So, to distinguish between formative and summative evaluation, it is 
intent of the evaluation and the expected outcome that is relevant. The primary differences 
between formative and summative evaluation are listed in the table: 

 

 

 
• Holistic assessment enables learners to demonstrate several criteria from different 

aspects or units at the same time. You might be able to observe naturally occurring 
situations in addition to what had originally been planned. For example, if you are 
watching a learner perform an OSCE and they also do something which had not been 
planned for, but which occurs naturally during the activity. Don’t discount this, but inform 
your learner you were able to assess them for these other learning outcomes as well.  

Holistic assessment is beneficial to all concerned when assessing occupational 
competence, particularly in a work environment. It can save duplication and repetition. It 
could be that you carry out a holistic assessment and find your learner is competent at 
most but not all of the criteria you planned to assess. If this is the case, you can still sign 

Formative Assessment Summative Assessment 

The goal is to monitor learning to 
provide ongoing feedback that can 
improve teaching and learning. 

The goal is to evaluate learning at the end of a 
unit/semester by comparing a learner’s scores 
against a standard or benchmark. 

Formative assessment is an ongoing 
activity. The assessment takes place 
during the learning process, not just 
once but several times. 

A summative assessment is a one-time activity. 
The assessment takes place not during the 
learning process but at the end. 

Continuous testing/grading helps 
teachers monitor the learning process. 
They can figure out whether a learner is 
doing well or needs assistance in certain 
areas. 

Grades/scores are assigned in summative 
assessments. The grades show whether or not 
the learner has achieved the learning goal. 

The purpose is to monitor and evaluate 
the learner’s progress. 

The purpose is to evaluate the learner’s 
achievements. 

Usually, it includes smaller content 
areas—for example, three formative 
evaluations for one lesson. 

Assesses understanding of complete chapters 
or content areas—for example, a unit test at 
the end of Unit 1. 
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off what they have achieved and then update the assessment plan to assess the remaining 
criteria on another occasion. Alternatively, you might be able to ask questions or hold a 
professional discussion with your learner to evidence any gaps (if this is acceptable). If so, 
you would need to keep a record of what was asked along with the responses your learner 
gave. Without records, there’s no proof of what has occurred and therefore what has 
been achieved.  

. 

2. Assessment methods  

Assessment methods are different to types. Assessment methods are how the assessment 
types will be used i.e., the activities which are used to assess learning and to make a decision 
as to progress and achievement.  For example: case studies, assignments, observations; 
professional discussion and verbal and written questions and exams. 

Assessment method examples include verbal or written questions for initial assessment,  an 
assignment or case study for a formative assessment and written exam or practical observation 
of skills for a summative assessment. The methods can be formal or informal. Formal methods 
count towards achievement whereas informal methods will assess ongoing progress. 

You may wish to provide learners with formative tests or assignments to complete, these can 
assess if learners are ready for summative (final) assessment. Formative assessments can be 
undertaken  through written and verbal questions, quizzes and smaller tasks for them to carry 
out on a formative basis. This would make the formative assessment process more interesting 
and highlight any areas which need further development before the summative assessment 
takes place.  Formative assessment can be organised by the training centre and or set by the 
awarding body, whereas the summative assessment is externally set by the awarding body in 
accordance with relevant regulation for the programme of learning.  

The formative and summative assessment processes for the level 7 qualification in clinical 
aesthetics is set by the awarding body in accordance with Ofqual regulation.  Where you are 
not provided with assessment activities, you should ensure you choose types and methods 
which are appropriate to the academic level and programme learning outcomes. 

Choosing methods  

There are many methods you can use to assess your learners; these will depend upon what you 
are assessing and where. They can be informal to check ongoing progress and/or formal to 
confirm achievement. The methods you choose will be influenced by whether you are assessing 
clinical/vocational skills or academic knowledge.  

If learners are working towards an accredited programme, the assessment methods are often 
stated in the qualification specification. Assessment activities such as assignments might also 
be provided along with guidance towards decision making and grading.  
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If none are provided, you will have to devise activities based upon the requirements of the 
programme or what is being assessed.  

 

Formal Assessment Methods.                                               Informal Assessment Methods  

•  assignments  

•  case studies  

•  essays  

•  examinations  

•  multiple-choice questions  

•  observations  

•  professional discussions  

•  projects  

•  recognition of prior learning  

•  reviewing learner evidence  

•  tests  

•  witness testimony  

•  written questions  

• crosswords  

• discussions  

• gapped handouts (sentences with missing 
words)  

• journals/diaries  

• peer- and self-assessment  

• puzzles  

• practical activities  

• questions: oral, written, multiple choice  

• quizzes  

• role plays  

• simulation  

• worksheets and workbooks  

 

If you are assessing a programme where the assessment activities are provided, for example, 
tests or exams, there is often the tendency to teach purely what is required to achieve a pass. 
Learners may therefore not gain valuable additional skills and knowledge. Teaching to pass tests 
does not maximise a learners’ ability and potential.  

Holistic assessment  

This is a method of assessing several aspects of a qualification, unit, programme or job 
specification at the same time. It should make evidence collection by the learner quicker and 
easier as one piece of evidence could cover several aspects. Assessment of a learner’s skills, 
knowledge and understanding can be much more efficient.  

 

 

 

 

 

 

 



 6 

 

3. The Assessment Cycle: Assessment usually follows a cycle:  

 

 

 
 
 

4. Meeting the needs of individuals 

If you have learners with any particular needs or requirements, you should consider how you 
can help meet these. Always check with your organisation regarding what you can and can’t do 
as you may need approval to make any reasonable adjustments.  

Some examples of meeting your learners’ needs include:  

·  adapting or providing resources and equipment for a learner who is partially sighted  

·  adapting the environment for a learner who is physically disabled  

·  allowing extra time for a learner with dyslexia  

·  arranging to use another language such as British Sign Language with a learner who is 
partially deaf  

·  changing the date and/or time for a learner who works shifts  
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·  liaising with others who could offer advice regarding financial concerns  

·  providing specialist support staff to improve English and maths skills  

·  providing the assessment information in an alternative format such as spoken  instead of 
written for a learner who has impaired vision  

·  using a different location which is more accessible to learners who have to travel far  

·  using new and emerging technologies to help improve confidence with computer skills 

•  using larger print, Braille, or other alternative support mechanisms for learners with 
particular needs.  

Different learning outcomes  will require different types of assessment. You will need to 
consider what type of assessment you need to use and why. You can then plan when, where 
and how this will take place.  

For example:  

What - an initial assessment 
Why - to ascertain subject knowledge & skills  
When - at the beginning of the programme  
Where - at the organisation 
How - by questions and discussion  
 
Whatever type of assessment you use with your learners, you need to ensure you are assessing 
only what needs to be assessed, i.e., the requirements of a unit from a qualification, aspects of 
a work role, or progress towards particular topics. 
 
All assessment methods should be suited to the level and ability of your learners. A level 3 
learner might struggle to write a journal; a level 4  learner may not be mature enough to accept 
peer feedback; a level 5 learner may feel a puzzle is too easy, and so on.  
 

5. The Use of Questions in Assessment  

Questions are a really useful method of formative assessment to ensure your learners are 
acquiring the necessary knowledge and understanding before moving on to a new topic. They 
can also be used as summative assessment at the end of a programme perhaps as part of a test 
or an exam.  

When questioning:  

• allow enough time for your questions and your learner’s responses  

• ask open questions, i.e., those beginning with who, what, when, where why and how  

• avoid trick or complex questions  
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• be aware of your posture, gestures and body language  

• be conscious of your dialect, accent, pitch and tone of voice  

• don’t ask more than one question in the same sentence  

• if you must use closed questions, generate activity and energy within a group by asking 
learners to all stand up, then ask them to sit down for a yes answer (or vice versa)  

• know that some learners might be shy, therefore direct your questions to a table of 
learners (if you have small groups) to help encourage their input  

• make sure you don’t use closed questions to elicit a yes response too often, learners 
may feel that is what you want to hear but it doesn’t confirm understanding  

• make sure your learners understand the language and terminology used  

• use active listening skills to show you are concentrating on hearing what they have to 
say, for example, by using eye contact and nodding  

• try not to say erm, yeah, okay, you know, or does that make sense?  

• try not to use a lot of jargon or acronyms, or if you must, make sure your learners 
understand them  

• use eye contact when talking to an individual learner, or use eye contact as you ask a 
question to a group by alternating looking at each learner for a split second as you speak  

• use learners’ names, when possible, watch your learners’ reactions and body language.  

 

Types of questions  

Types of questions can include open, closed, probing, prompting, clarifying, leading, 
hypothetical, reflective, and rhetorical. Some questioning techniques are better than others 
and it will take practice to use the ones which are most effective for your particular learners 
and the subject.  

Examples  

Open Question: ‘How would you......?’  learner is required to explain or discuss 
Closed Question: ‘Would you......?’  Typically used when a YES or NO response is required. 
Probing: Question: ‘Why exactly was that?’ 
Prompting Question: ‘What about...?’ 
Clarifying Question: ‘Can you go over that again, or expand further?’ Leading to clarification 
Hypothetical Question : ‘What would you do if...?’ 
Reflective Question: ‘If you could do that again, how would you approach it?’  
Rhetorical Question: ‘Isn’t that a great display that Peter has put together for his practical 
assignment?’  

Rhetorical questions are good for engaging your learner in conversation, but they usually only 
require your learner to agree or disagree with you. They should be followed up with another 
type of question to elicit knowledge.  

When asking oral questions, make sure you allow enough time for your learner to answer. If 
your learner can’t answer, and you have time during the session, you could ask them to discuss 
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it in a pair or group, or research it and come back to you. If they are finding things out for 
themselves, they are more likely to remember than if you tell them the answer.  

If you are asking questions orally to a group of learners, ensure that you give each learner the 
chance to respond. Don’t just let the keen learners answer first as this gives the ones who don’t 
know the answers the chance to stay quiet. You could tell your learners that you are going to 
use a particular questioning method beforehand. For example, pose a question, pause for a 
second and then pick a learner to answer the question. This way, all learners are thinking about 
the answer as soon as you have posed the question and are ready to speak if their name is 
picked. This is sometimes referred to as pose, pause, pick (PPP). Pick could also be Pounce.  

If you use this process, make sure you have enough questions for everyone in the group so that 
no one is left out. If your nominated learner doesn’t know the answer, ask them to guess. That 
way they still have to think and can’t opt out. If they still don’t know, tell them they made a 
good attempt and then move on to another learner.  

To ensure you include everyone throughout your session, you could have a list of their names 
handy and tick each one off after you have asked them a question. This is fine if you don’t have 
a large group. If you do, make sure you ask different learners each time you are in contact with 
them. Another technique is to write each learner’s name on small pieces of paper, fold them 
up and place them in a bowl. You (or a different learner each time) can choose a piece of paper. 
This way, no one knows whose name will be called. By not placing the names back in the bowl, 
you can keep track of how many learners still need to be asked a question.  

When asking questions, try and only use one question in a sentence, as more than one may 
confuse your learners. For example, ‘What plants will grow in arid conditions, which countries 
would this include and how much rainfall do they need?’ This is three questions, and your 
learner might not remember what you have asked, or only address part of the question.  

Try not to ask, ‘Does anyone have any questions?’ as often only those who are keen or confident 
will ask. This doesn’t tell you what your learners have learnt. Try not to use questions such as 
‘Does that make sense?’ or ‘Do you understand?’, as your learners will often say ‘yes’ as they 
feel that’s what you expect to hear, or they won’t want to embarrass themselves. However, if 
you find yourself doing this, follow it up by asking why it makes sense, or how they understand 
it, to gain clarification.  

You might also need to realise that your learners might not understand a question, not because 
of the way you have phrased it, but because they don’t comprehend some words.  
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6. The strengths and limitations of key assessment methods 

Depending upon what subject you are assessing and the methods you choose, there will be positive and negative aspects of each, these are 
known as strengths and limitations. What may be a strength for one subject might be a limitation for another, for example:  

You may want to research the strengths and limitations for other assessment me

Assessment Method Strengths Limitations  
Case study Develops new research skills. 

Consolidates underpinning knowledge. 
Can be set to meet specific learning outcomes 
Standardise assessment criteria to avoid bias. 
 

Time intensive to complete and to assess. 
Requires authenticity and plagiarism check. 
 
 

Written 
Assignment/Essay 
 
 

Develops new research skills. 
Consolidates underpinning knowledge. 
Standardise assessment criteria to avoid bias. 
Can assess a range of learning outcomes across several units. 
 

Everything must have been taught beforehand 
Can be time consuming to assess and grade.  
Must be individually. Assessor bias if not 
standardised marking criteria. 

Observation 
 
 
 
 

Authentic- Enables skills to be seen in action by the learner. 
Can be holistic and assess several aspects of a unit or 
qualification at the same time  
Can be conducted in the clinic/classroom and online vis secure 
platforms. 

Time intensive for planning individual learners.  
No permanent record unless visually recorded 
Additional questions must be asked to confirm 
understanding 
Assessor bias if no standardised marking criteria. 

Verbal Questions  
 
 
 

A timely way to check on underpinning knowledge 
Improves engagement and communication with learners. 
 
Can be conducted in class and remotely using online platforms 
 

Correct questions not asked. . 
Lack of standardisation of questioning. 
Time consuming and expensive for large cohorts 
Bias cannot be ruled out 
 (Unless session recorded)  
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